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Review Team Information

Review Team Information

Date(s) of Review Review Team ID Number

Person Completing this Form

Person Who Entered Data Online 

Review Team Member Information

Member Name Email Address Familiarity with Resource 
being reviewed.  
See scale below.

Familiarity Scale

3 = Very familiar. (Use it in the classroom, etc.)

2 = Somewhat familiar (Have used parts, or older versions, in the past, etc. 

1 = Not familiar

Number of Review Team Members Familiar with 
the Materials 
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Alignment to MCCR 
Mathematics Standards

Alignment to MCCR Mathematics Standards — Rubric Overview 

Instructional materials for mathematics are aligned to content and practice 
standards in the Maryland College and Career Ready Mathematics Curriculum 
Framework

Indicators
Curricular support materials, across the 
range of resources, meet the following 
criteria:

Guidance to find evidence: 
Below are suggestions of what to look for to find evidence 
of criteria in the indicators. This list is not intended to be 
exhaustive or restrictive.

Focus and Depth: All contents standards 
(major, supporting, and additional) are 
addressed to the full depth and intent of 
the Maryland College and Career Ready 
Curriculum Framework. There are also 
routine opportunities for the additional 
and supporting standards to enrich, 
extend, and support the major standards 
so that they are not taught in isolation. 

 ➔ For a grade or course, look for an index or table of 
contents aligned to the standards showing where 
each standard is addressed. Look to see that each 
cluster in the standards is addressed and that each 
standard is addressed within each cluster.

 ➔ Review both student and teacher materials.

 ➔ Check for a search feature in the electronic material.

Rigor and Balance: Materials address the 
following with equal intensity.

• Conceptual understanding

• Procedural skill and fluency

• Application 

 ➔ Where the standards explicitly require students to 
understand concepts, look to see if the tasks that stu-
dents work on build conceptual understanding.

 ➔ Look to see if assessment tasks reveal whether stu-
dents understand the concepts in question.

 ➔ Check to see that progress toward fluency and proce-
dural skill are interwoven with developing conceptual 
understanding of the skills in question. 

 ➔ Look for single- and multi-step contextual problems 
that develop the mathematics of the grade, afford 
opportunities for practice, and engage students in 
problem-solving. Check for guidance or links to 
additional information and resources on how to make 
accommodations for students with disabilities.



Maryland Rubrics for Reviewing Curricular Support Materials 28

Indicators
Curricular support materials, across the 
range of resources, meet the following 
criteria:

Guidance to find evidence: 
Below are suggestions of what to look for to find evidence 
of criteria in the indicators. This list is not intended to be 
exhaustive or restrictive.

Standards for Mathematical Practice 
(SMPs): 

• There are routine opportunities 
for students to engage with the 
Standards for Mathematical Practice 
at the appropriate level of complexity 
for the grade.

• Lessons make meaningful connec-
tions between the content standards 
and the SMPs.

 ➔ Look to see that the materials support students in 
constructing viable arguments and critiquing the 
arguments of others about the grade-level mathe-
matics detailed in the content standards.

 ➔ Look to see that the materials support students in 
producing not only answers and solutions, but also, 
in a grade-appropriate way, arguments, explanations, 
diagrams, and mathematical models, etc.

 ➔ Look to see that chapters, units, or lessons identify 
which SMPs are being focused on.

Coherence within the Grade or Course: 
Units or lessons make connections 
across mathematical domains within the 
grade or course (for example, a major 
topic is reinforced by utilizing support-
ing, complementary topics).

 ➔ Review units, chapters, and lessons in student and 
teacher materials to ensure that connections are 
made across domains.

Fidelity to the Learning Progressions: 
Learning is carefully designed so that 
students can build new understand-
ing onto foundations built in previous 
grades or courses and are adequately 
prepared for the next grade.

 ➔ Verify that the content progressions in the materials 
follow the learning progressions in the standards. 
However, keep in mind that in some cases, materials 
might address some aspects of a topic in a strategic 
way before or after the grade in which the topic is 
central; for example, materials might purposefully 
explore adding fractions with unlike denominators in 
a way appropriate to grade 4, recognizing that this is 
not really required until grade 5. However, any such 
purposeful discrepancies should enhance the required 
learning, not unduly interfere with or displace grade-
level content, and be clearly aimed at helping stu-
dents meet the grade-level standards.

Key Vocabulary: Key vocabulary is 
clearly identified. 

 ➔ Look for vocabulary lists, bolded words, or definitions 
in lesson introductions, margins, or glossaries.

 ➔ Check to see if the language of argument, 
 problem-solving, and mathematical explanations is 
taught rather than assumed within lesson and activities. 

References
• School improvement in Maryland. (2016). Teaching and Learning: Mathematics. Retrieved from 

http://mdk12.msde.maryland.gov/instruction/curriculum/mathematics/index.html

• Achieve the Core. (2016). Instructional materials evaluation tool. Retrieved from  
https://achievethecore.org/page/1946/instructional-materials-evaluation-tool

• Common Core State Standards Initiative. (2015). Key shifts in mathematics. Retrieved from 
http://www.corestandards.org/other-resources/key-shifts-in-mathematics/
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Alignment to MCCR Mathematics Standards Rubric 
Instructional materials for mathematics are aligned to content and practice standards in 
the Maryland College and Career Ready Mathematics Curriculum Framework.

Indicators
Curricular support materials, across the range 
of resources, meet the following criteria:

Evidence, Feedback, & Comments

Focus and Depth: All contents 
standards (major, supporting, and 
additional) are addressed to the full 
depth and intent of the Maryland 
College and Career Ready Curriculum 
Framework. There are also routine 
opportunities for the additional and 
supporting standards to enrich, extend, 
and support the major standards so 
that they are not taught in isolation. 

Rigor and Balance: Materials address 
the following with equal intensity.

• Conceptual understanding

• Procedural skill and fluency

• Application 

Standards for Mathematical Practice 
(SMPs): 

• There are routine opportunities 
for students to engage with the 
Standards for Mathematical 
Practice at the appropriate level of 
complexity for the grade.

• Lessons make meaningful 
connections between the content 
standards and the SMPs.
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Coherence within the Grade or 
Course: Units or lessons make 
connections across mathematical 
domains within the grade or course 
(for example, a major topic is 
reinforced by utilizing supporting, 
complementary topics).

Fidelity to the Learning Progressions: 
Learning is carefully designed 
so that students can build new 
understanding onto foundations 
built in previous grades or courses 
and are adequately prepared for the 
next grade.

Key Vocabulary: Key vocabulary is 
clearly identified. 
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Alignment to MCCR Mathematics Standards — Rubric Overview
Feedback and Comments

General Comments

Key Strengths

Key Weaknesses
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Evidence-Based Practices 
in Mathematics

Evidence-Based Practices in Mathematics — Rubric Overview

Instructional materials are aligned to research- and evidence-based practices 
for mathematics.

Note: Though all practices may not be present for each lesson, they should 
be present across the full range of lessons included with the materials. 

Indicators

Curricular support materials, across the range of 
resources, do the following:

Guidance for Finding Evidence

Below are suggestions of what to look for to find 
evidence of criteria in the indicators. This list is 
not intended to be exhaustive or restrictive.

Establish mathematics goals to focus 
learning

 ➔ Look for clearly listed goals or learning 
targets for the mathematics that students 
are learning in each unit, chapter, lesson, 
and/or activity. 

Implement tasks that promote rea-
soning and multiple approaches to 
problem-solving

 ➔ Look to see if lessons include 
opportunities for students to engage in 
discussing or solving tasks that promote 
mathematical reasoning.

 ➔ Check to see that problems are presented 
in a way that allows multiple entry points 
or varied solution strategies. 

Encourage students to use and connect 
mathematical representations 

 ➔ Look for opportunities within activities to 
engage students in making connections 
among mathematical representations.

 ➔ Look for visual representations that can 
deepen understanding of mathematics 
concepts or serve as tools for 
problem-solving.

Facilitate meaningful mathematical 
discourse 

 ➔ Look for activities that include student-
to-students discussions to build shared 
understanding of mathematical concepts 
or to compare approaches.

 ➔ Look for teacher guidance around how 
to incorporate student discourse into 
lessons. 
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Indicators

Curricular support materials, across the range of 
resources, do the following:

Guidance for Finding Evidence

Below are suggestions of what to look for to find 
evidence of criteria in the indicators. This list is 
not intended to be exhaustive or restrictive.

Ask purposeful questions  ➔ Check that lessons and activities include 
purposeful questions that the teacher 
can use to assess and advance students’ 
reasoning and sense-making about 
important mathematical ideas and 
relationships.

Build procedural fluency from conceptual 
understanding 

 ➔ Look for clear steps for teachers to build 
students’ fluency with procedures on a 
foundation of conceptual understanding 
so that students, over the course of the 
curricular materials, become skillful in 
using procedures flexibly.

Support productive struggle in learning 
mathematics 

 ➔ Look for a variety of strategies across 
lessons to provides students, individually 
and collectively, with opportunities and 
supports to engage in productive struggle 
as they grapple with mathematical ideas 
and relationships.

Elicit and use evidence of student thinking  ➔ Look for formative assessment strategies 
built into lessons that include guidance 
for teachers on how to use evidence 
of student thinking to assess progress 
toward mathematical understanding.

 ➔ Look for suggestions for the teacher 
regarding how to adjust instruction based 
on evidence of student thinking.

References
• National Council of Teachers of Mathematics. (2014). Principles to actions: Ensuring 

mathematical success for all. Reston, VA: Author. Retrieved from http://www.nctm.org/
principlestoactions 

• Woodward, J., Beckmann, S., Driscoll, M., Franke, M., Herzig, P., Jitendra, A., . . . 
Ogbuehi, P. (2012). Improving mathematical problem solving in grades 4 through 8: 
A practice guide (NCEE 2012-4055). Washington, DC: National Center for Education 
Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department 
of Education. Retrieved from http://ies.ed.gov/ncee/wwc/publications_reviews.
aspx#pubsearch/
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Evidence-Based Practices in Mathematics — Rubric 
Instructional materials are aligned to research- and evidence-based practices for 
mathematics. 
Note: Though all practices may not be present for each lesson, they should be present 
across the full range of lessons included with the materials.

Indicators
Curricular support materials, across the range 
of resources, meet the following criteria:

Evidence, Feedback, & Comments

Establish mathematics goals to 
focus learning

Implement tasks that promote 
reasoning and multiple approaches 
to problem-solving

Encourage students to use 
and connect mathematical 
representations 

Facilitate meaningful mathematical 
discourse 
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Ask purposeful questions 

Build procedural fluency from 
conceptual understanding 

Support productive struggle in 
learning mathematics 

Elicit and use evidence of student 

thinking 
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Evidence-Based Practices in Mathematics — Rubric Overview
Feedback and Comments

General Comments

Key Strengths

Key Weaknesses
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Culturally Responsive and 
Equitable Teaching Practices

Culturally Responsive and Equitable Teaching Practices — 
Rubric Overview

Materials should be culturally responsive and include a variety of student 
experiences and representations to avoid bias and promote equity.

Indicators

Curricular support materials, across the 
range of resources, meet the following 
criteria:

Guidance for Finding Evidence

Below are suggestions of what to look for to find 
evidence of criteria in the indicators. This list is not 
intended to be exhaustive or restrictive. 

Are free from stereotypes, generaliza-
tions, misrepresentations, or negative 
portrayals of any group (e.g., based 
on culture, nationality, language, race, 
ethnicity, gender, gender identifica-
tion, disability, socioeconomic status, 
or religion, etc.)

 ➔ Language or images that reinforce  stereotypes, 
misrepresentations, etc. 

Provide opportunities for students 
to share or learn about each other’s 
differences

Present opportunities to recognize 
and value differences between the 
home cultures of students and the 
culture of the classroom or school

Promote diverse voices and perspec-
tives of different groups

Provide relevant background 
 knowledge when needed and/or 
opportunities to research aspects of 
a culture to learn more

 ➔ Discussion prompts in lessons, activities, and 
textbook sidebars

 ➔ Discussion prompts for students to share their 
experiences as they relate to real-world contexts

 ➔ Discussion prompts that encourage students to 
make connections to their own life and to share 
their experiences with others

 ➔ Suggestions for the teacher in teacher resource 
materials

 ➔ Additional materials and readings, sidebars, and 
links to online resources, particularly those that 
promote diversity and diverse voices, etc. 

 ➔ Additional resources and links to information 
that provide relevant background knowledge for 
learners who may not be familiar.

References
• Krasnoff, B. (2016). Culturally responsive teaching: A guide to evidence-based practices 

for teaching all students equitably. Portland, OR: Education Northwest, Region X Equity 
Assistance Center. Retrieved from https://educationnorthwest.org/sites/default/files/
resources/culturally-responsive-teaching.pdf

• Bryan-Gooden, J., Hester, M., & Peoples, L. Q. (2019). Culturally responsive 
curriculum scorecard. New York: Metropolitan Center for Research on Equity and the 
Transformation of Schools, New York University. Retrieved from https://steinhardt.nyu.
edu/scmsAdmin/media/users/atn293/ejroc/CRE-Rubric-2018-190211.pdf
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Culturally Responsive and Equitable Teaching Practices — Rubric
Materials should be culturally responsive and include a variety of student experiences 
and representations to avoid bias and promote equity.

Indicators
Curricular support materials, across the range 
of resources, meet the following criteria:

Evidence, Feedback, & Comments

Are free from stereotypes, 
generalizations, misrepresentations, 
or negative portrayals of any 
group (e.g., based on culture, 
nationality, language, race, ethnicity, 
gender, gender identification, 
disability, socioeconomic status, or 
religion, etc.)

Provide opportunities for students 
to share or learn about each other’s 
differences
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Present opportunities to recognize 
and value differences between the 
home cultures of students and the 
culture of the classroom or school

Promote diverse voices and 
perspectives of different groups

Provide relevant background 
knowledge when needed and/or 
opportunities to research aspects of 
a culture to learn more
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Culturally Responsive and Equitable Teaching Practices — Rubric Overview
Feedback and Comments

General Comments

Key Strengths

Key Weaknesses
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UDL/Differentiation for 
Diverse Learners

UDL/Differentiation for Diverse Learners — Rubric Overview

Materials provide strategies and resources to help teachers ensure that 
content is accessible to and appropriately challenging for a full range 
of learners. Note: The indicators below align to the Universal Design for 
Learning (UDL) framework. For additional information about this framework, 
raters may want to visit the following resource: http://udlguidelines.cast.org/ 

Indicators
Curricular support materials, across the 
range of resources, meet the following 
criteria:

Guidance for Finding Evidence
Below are suggestions for what evidence of criteria to 
look for in the indicators. This list is not intended to be 
exhaustive or restrictive. Look for lessons or activities that 
do the following:

Principle 1: Provide Multiple Means 
of Engagement

• Provide options for recruiting 
interest

• Provide options for sustaining 
effort and persistence

• Provide options for 
self-regulation

 ➔ Provide opportunities for self-assessment and 
reflection

 ➔ Vary demands and resources to optimize 
challenge

 ➔ Foster collaboration and community

 ➔ Increase mastery-oriented feedback

 ➔ Provide individual choice and autonomy

Principle 2: Provide Multiple Means 
of Representation

• Provide options for perception

• Provide options for language and 
symbols

• Provide options for 
comprehension

 ➔ Activate or supply background knowledge

 ➔ Highlight patterns or relationships

 ➔ Clarify vocabulary and symbols

 ➔ Clarify syntax and structure

 ➔ Illustrate through multiple media

 ➔ Offer ways of customizing the display of 
information

 ➔ Offer alternatives for auditory or visual 
information

Principle 3: Provide Multiple Means 
of Action and Expression

• Provide options for expression 
and communication

• Provide options for executive 
functions

• Provide options for physical 
action

 ➔ Support planning and strategy development

 ➔ Use multiple media for communication

 ➔ Provide multiple tools for construction and 
composition

 ➔ Help students build fluencies with graduated  
 levels of support for practice and performance

 ➔ Vary the methods for response or navigation

 ➔ Optimize access to tools and assistive 
technologies
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References
• The Glossary of Education Reform: https://www.edglossary.org/differentiation/

• The Universal Design for Learning Guidelines: http://udlguidelines.cast.org/

• Maryland Learning Links: https://marylandlearninglinks.org/thinking-about-di-content-
process-and-product/
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UDL/Differentiation for Diverse Learners — Rubric
Materials provide strategies and resources to help teachers ensure that the content is 
accessible to and appropriately challenging for a full range of learners.

Indicators
Curricular support materials, across the range 
of resources, meet the following criteria:

Evidence, Feedback, & Comments

Principle 1: Provide Multiple Means of 
Engagement (the “why” of learning)
• Provide options for recruiting interest

• Provide options for sustaining effort 
and persistence

• Provide options for self-regulation

Principle 2: Provide Multiple Means 
of Representation (the “what” of 
learning)
• Provide options for perception

• Provide options for language and 
symbols

• Provide options for comprehension
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Principle 3: Provide Multiple Means 
of Action and Expression (the “how” 
of learning)
• Provide options for expression 

and communication

• Provide options for 
executive functions

• Provide options for physical action
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UDL/Differentiation for Diverse Learners — Rubric Overview
Feedback and Comments

General Comments

Key Strengths

Key Weaknesses
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Differentiation for 
English Learners 

Differentiation for English Learners — Rubric Overview

Materials provide support for English learners (Els) of varying levels of English 
proficiency to allow them to access the academic language and content of 
the lessons. Materials enhance ELs’ engagement and active participation in 
learning. Prerequisite lessons include specific EL support as needed.

Indicators
Curricular support materials, across the 
range of resources, meet the following 
criteria:

Guidance for Finding Evidence
Below are suggestions of what to look for to find evidence 
of criteria in the indicators. Look for opportunities within 
lessons or activities for ELs, including those with beginning 
levels of English, to do the following. This list is not 
intended to be exhaustive or restrictive. 

Instruction focuses on providing 
ELs with opportunities to engage in 
discipline-specific practices, which 
are designed to build conceptual 
understanding, analytical practices, 
and language competence in 
tandem.

 ➔ Ask and answer open-ended questions about 
content-area ideas 

 ➔ Generate students’ own open-ended questions 
about content-area ideas 

 ➔ Make complex connections among or between 
disciplinary concepts/ideas (synthesizing, 
explaining, generalizing, hypothesizing)

 ➔ Make predictions or arguments using evidence to 
support reasoning or claims

Standards-aligned instruction 
for ELs is rigorous, grade-level 
appropriate, and provides deliberate 
and appropriate scaffolds. 

 ➔ Engage in learning tasks that are at grade level 
and appropriately challenging

 ➔ Describe students’ reasoning or share 
explanations

 ➔ Make conjectures

 ➔ Justify conclusions

 ➔ Argue from evidence

 ➔ Negotiate meaning from complex texts

 ➔ Use emerging language as students participate in 
these activities 

Instruction leverages ELs’ home lan-
guage(s), cultural assets, and prior 
knowledge.

 ➔ Connect and integrate ideas using students’ 
home language and/or English and cultural assets

 ➔ Deepen understandings by building on prior 
knowledge

 ➔ Acknowledge and value the ideas of peers and 
build on peers’ ideas
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Indicators
Curricular support materials, across the 
range of resources, meet the following 
criteria:

Guidance for Finding Evidence
Below are suggestions of what to look for to find evidence 
of criteria in the indicators. Look for opportunities within 
lessons or activities for ELs, including those with beginning 
levels of English, to do the following. This list is not 
intended to be exhaustive or restrictive. 

Instruction moves ELs forward by 
taking into account their English 
proficiency level(s) and prior school-
ing experiences.

 ➔ Use multimodal materials and scaffolds for pur-
poseful learning of content, analytical practices, 
and language

 ➔ Engage in productive struggle with complex 
texts/tasks/ideas using learning supports as 
appropriate

 ➔ Refine students’ communication using common 
expressions, metaphors, or idioms

Instruction fosters ELs’ autonomy by 
equipping them with the strategies 
necessary to comprehend and use 
language in a variety of academic 
settings.

 ➔ Engage in productive struggle to accomplish 
academic tasks in the “zone of proximal 
development” (just one step above where they 
are)

 ➔ Engage in academic discussions, consistently 
recognizing, selecting, and self-correcting use 
of styles and structures typical of the particular 
content area

 ➔ Engage in academic writing, consistently 
recognizing, selecting, and self-correcting use 
of styles and structures typical of the particular 
content area

Diagnostic tools and formative 
assessment practices are employed 
to measure students’ content 
knowledge, academic language 
competence, and participation in 
disciplinary practices.

 ➔ Offer peers respectful, accurate, and useful 
feedback

 ➔ Make adjustments in learning tactics and  
 language use to improve coherence of spoken 
language, based on self-correction or descriptive 
feedback received from peers or teacher

 ➔ Make adjustments in learning tactics and 
 language use to improve coherence of written 
texts, based on self-correction or descriptive 
feedback received from peers or teacher

Reference:
• Key principles for ELL instruction. (2013, January). Retrieved from https://ell.stanford.

edu/content/principles-ell-instruction-january-2013
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Differentiation for English Learners — Rubric
Materials provide support for English learners (Els) of varying levels of English proficiency 
to allow them to access the academic language and content of the lessons. Materials 
enhance ELs’ engagement and active participation in learning. Prerequisite lessons 
include specific EL support as needed.

Indicators
Curricular support materials, across the range 
of resources, meet the following criteria:

Evidence, Feedback, & Comments

Instruction focuses on providing 
ELs with opportunities to engage in 
discipline-specific practices, which 
are designed to build conceptual 
understanding, analytical practices, 
and language competence in 
tandem.

Standards-aligned instruction for ELs 
is rigorous, grade-level appropriate, 
and provides deliberate and 
appropriate scaffolds. 

Instruction leverages ELs’ home 
language(s), cultural assets, and 
prior knowledge.
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Instruction moves ELs forward by 
taking into account their English 
proficiency level(s) and prior 
schooling experiences.

Instruction fosters ELs’ autonomy 
by equipping them with the 
strategies necessary to comprehend 
and use language in a variety of 
academic settings.

Diagnostic tools and formative 
assessment practices are employed 
to measure students’ content 
knowledge, academic language 
competence, and participation in 
disciplinary practices.
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Differentiation for English Learners — Rubric Overview
Feedback and Comments

General Comments

Key Strengths

Key Weaknesses
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Formative Assessment 
Practices 

Formative Assessment Practices — Rubric Overview

This rating factor addresses the degree to which the curricular support 
materials offer teachers resources, tools, and guidance on key formative 
assessment practices such as how to collect ongoing evidence about student 
progress toward learning goals, how to interpret that evidence, how to provide 
feedback to students, how to adjust ongoing teaching to improve students’ 
achievement, and how to encourage students to monitor their own progress.

Note: This rubric does not address assessments, such as tests, quizzes, 
and performance tasks. They are addressed in the “Summative Assessment 
Practices” rubric. This rubric addresses “formative assessment” as a process. 
Maryland’s definition of formative assessment is: “Formative Assessment is 
a process used by teachers and students during instruction that provides 
feedback to adjust ongoing teaching and learning to improve students’ 
achievement of intended instructional outcomes.”

Indicators
Curricular support materials, across the range of 
resources, include the following:

Guidance for Finding Evidence
Below are suggestions of what to look for to find 
evidence of criteria in the indicators. This list is 
not intended to be exhaustive or restrictive.

Clearly identified learning goals  ➔ Look for learning goals or targets listed 
at the beginning of each lesson or activ-
ity in the teacher’s guide and/or student 
materials.

Clearly identified criteria for success (and/or 
a process for co-creating criteria for success 
with students)

 ➔ Look for criteria for success listed at the 
beginning of each lesson or activity in the 
teacher’s guide and/or student materials.

 ➔ Look for suggestions regarding how 
to lead students to co-create success 
criteria.

 ➔ Look for exemplars or model products for 
students that demonstrate quality.

Tasks, activities, and questions that are 
designed to produce overt evidence of 
student learning (and reveal any misconcep-
tions or misunderstandings)

 ➔ Look for lessons or activities that ask 
students to write; draw; speak; produce 
something tangible, graphical, or musical; 
and/or act out a response in a way that 
produces clear evidence of knowledge, 
skill, understanding, or misconception. 
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Indicators
Curricular support materials, across the range of 
resources, include the following:

Guidance for Finding Evidence
Below are suggestions of what to look for to find 
evidence of criteria in the indicators. This list is 
not intended to be exhaustive or restrictive.

Tools that support teachers in providing 
descriptive feedback that is linked to the 
learning goals 

 ➔ Look for rubrics, scoring guidelines, 
 annotated exemplars, or model products.

Opportunities for students to provide and 
receive timely feedback from peers

 ➔ Look for lessons or activities that explic-
itly provide guidance to the teacher on 
how to lead students to give each other 
effective feedback.

Opportunities for students to meaningfully 
reflect on and evaluate their own learning 

 ➔ Look for lessons or activities that explic-
itly provide guidance to the teacher on 
how to lead students to use tools such 
as rubrics, criteria for success, exemplars, 
or other guides to monitor their own 
learning.

Guidance for teachers on how to use 
evidence of learning to adjust instruction 
to improve students’ achievement of the 
intended learning goals

 ➔ Look for suggestions or tools (such as 
learning progressions or matrices) for the 
teacher that provide guidance on how to 
use evidence to determine where each 
student is in their learning and where they 
are ready to go next.

 ➔ Look for a list of possible questions that 
the teacher could ask students to help 
them focus on the next learning step.

Opportunities for students to make choices 
and take ownership of learning

 ➔ Look for materials that provide students 
with choices of various activities aligned 
to a specific learning goal, or allow multi-
ple entry points or varied solution strate-
gies for a task.

References
• FAME: Formative Assessment for Maryland Educators. Retrieved from https://msdefame.

wordpress.com/what-is-formative-assessment/

• Wylie, C., and Lyon, C. (2016, February). Using the formative assessment rubrics, 
reflection and observation tools to support professional reflection on practice (revised). 
Educational Testing Service. Commissioned by the Formative Assessment for Students 
and Teachers (FAST) State Collaborative on Assessment and Student Standards (SCASS) 
of the Council of Chief State School Officers (CCSSO). Retrieved from https://cms.azed.
gov/home/GetDocumentFile?id=59495f623217e10fbc43eb0d
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Formative Assessment Practices — Rubric
This rating factor addresses the degree to which the curricular support materials offer 
teachers resources, tools, and guidance on key formative assessment practices such as 
how to collect ongoing evidence about student progress toward learning goals, how 
to interpret that evidence, how to provide feedback to students, how to adjust ongoing 
teaching to improve students’ achievement, and how to encourage students to monitor 
their own progress.

Indicators
Curricular support materials, across the range 
of resources, meet the following criteria:

Evidence, Feedback, & Comments

Clearly identified learning goals 

Clearly identified criteria for success 
(and/or a process for co-creating 
criteria for success with students)

Tasks, activities, and questions 
that are designed to produce overt 
evidence of student learning (and 
reveal any misconceptions or 
misunderstandings)

Tools that support teachers in 
providing descriptive feedback that is 
linked to the learning goals 
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Opportunities for students to provide 
and receive timely feedback from 
peers

Opportunities for students to 
meaningfully reflect on and evaluate 
their own learning 

Guidance for teachers on how to use 
evidence of learning to adjust  
instruction to improve students’ 
achievement of the intended 
learning goals

Opportunities for students to make 
choices and take ownership of 
learning
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Formative Assessment Practices — Rubric Overview
Feedback and Comments

General Comments

Key Strengths

Key Weaknesses
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Summative Assessment 
Components 

Summative Assessment Components — Rubric Overview

Curricular support materials include valid, reliable, and meaningful 
summative assessments and performance tasks that are fair, unbiased, and 
accessible to all students.

Indicators
Summative assessments and performance tasks, 
across the range of curricular support materials, 
demonstrate the following:

Guidance for Finding Evidence
Below are suggestions of what to look for to find 
evidence of criteria in the indicators. This list is 
not intended to be exhaustive or restrictive. 

Alignment to Standards: There is a clear 
identification of the standards being 
assessed, including the standards for math-
ematical practice for math resources and 
Anchor Standard 10 for Reading and Writing 
for ELA resources.

 ➔ Clear references to standards on student 
and teacher assessment materials

 ➔ Clear references to standards on assess-
ment rubrics

Validity: Key concepts and skills from the 
MCCR standards are accurately targeted in 
assessment tasks.

Reliability: Summative assessments and 
performance tasks include resources to 
help teachers reliably evaluate student 
performance.

 ➔ Clearly identified and targeted specific 
skills and knowledge from the standards 
in assessment tasks 

 ➔ Assessment rubrics, annotated exam-
ples of student work, anchors of student 
work for different levels of performance, 
answer keys, and scoring guidelines

Higher-Order Thinking: There is a focus on 
higher-order cognitive skills that encourage 
students to transfer learning to new situa-
tions and problems through strategic and 
extended thinking, analysis, and applica-
tion (Webb’s Depth of Knowledge Levels 3 
and 4).

 ➔ Assessment tasks that require students 
to employ strategic thinking through the 
use of reasoning and decision-making 
(DOK 3), such as solving non-routine 
problems and analyzing characteristics of 
a genre 

 ➔ Assessment tasks that require students 
to use extended thinking to synthesize 
information across multiple sources and/
or apply it to real-world applications (DOK 
4). Examples include designing a survey 
and analyzing results, analyzing themes 
across multiple texts, writing original work 
based on the features of the genre, etc. 

Real-World Relevance: Assessments 
encourage demonstrations of real-world 
skills.

 ➔ Assessment tasks that include or mirror 
real-life applications.
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Indicators
Summative assessments and performance tasks, 
across the range of curricular support materials, 
demonstrate the following:

Guidance for Finding Evidence
Below are suggestions of what to look for to find 
evidence of criteria in the indicators. This list is 
not intended to be exhaustive or restrictive. 

Assessment Types: There is a balance of 
assessment types supporting ongoing mon-
itoring of student progress that includes 
the following: multiple-choice questions, 
open-ended responses, performance 
tasks, demonstrations, and direct personal 
interactions.

 ➔ A balanced range of the following across 
summative assessments and performance 
tasks: multiple choice questions, open-
ended responses, performance tasks, 
demonstrations, and direct personal 
interactions

References
• Darling-Hammond, L., Herman, J., Pellegrino, J., Abedi, J., Aber, J. L., Baker, E., . . . 

Steele, C. M. (2013). Criteria for high-quality assessment. Stanford, CA: Stanford Center 
for Opportunity Policy in Education. Retrieved from https://edpolicy.stanford.edu/sites/
default/files/publications/criteria-higher-quality-assessment_2.pdf

• CCSSO. (2014). Criteria for procuring and evaluating high-quality assessments. 
Washington, DC: Council of Chief State School Officers. Retrieved from https://ccsso.
org/resource-library/criteria-procuring-and-evaluating-high-quality-assessments
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Summative Assessment Components — Rubric 
Curricular support materials include valid, reliable, and meaningful summative 
assessments and performance tasks that are fair, unbiased, and accessible to all students. 
They also offer teachers resources, tools, and guidance on how to understand and 
interpret summative assessment data of student learning.

Indicators
Curricular support materials, across the range 
of resources, meet the following criteria:

Evidence, Feedback, & Comments

Alignment to Standards: There is a 
clear identification of the standards 
being assessed, including the 
standards for mathematical practice 
for math resources and Anchor 
Standard 10 for Reading and Writing 
for ELA resources.

Validity: Key concepts and skills from 
the MCCR standards are accurately 
targeted in assessment tasks.

Reliability: Summative assessments 
and performance tasks include 
resources to help teachers reliably 
evaluate student performance.
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Higher-Order Thinking: There is 
a focus on higher-order cognitive 
skills that encourage students to 
transfer learning to new situations 
and problems through strategic 
and extended thinking, analysis, 
and application (Webb’s Depth of 
Knowledge Levels 3 and 4).

Real-World Relevance: Assessments 
encourage demonstrations of real- 
world skills.

Assessment Types: There is a balance 
of assessment types supporting 
ongoing monitoring of student 
progress that includes the following: 
multiple-choice questions, open-
ended responses, performance tasks, 
demonstrations, and direct personal 
interactions.
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Summative Assessment Components — Rubric Overview
Feedback and Comments

General Comments

Key Strengths

Key Weaknesses
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Implementation Support

Implementation Support – Rubric Overview

Curricular support materials for teachers are easy to use and help teachers 
plan for teaching and learning, as well as accommodate to special needs. 
There is also sufficient guidance on how to adapt materials when needed 
to fit students’ needs and available time. In addition, curriculum resources 
should include accommodations and/or additional resources to support 
regular and active participation in learning for all students, including those 
with sensory or physical disabilities.

Indicators
Curricular support materials, across the range of 
resources, do the following:

Guidance for Finding Evidence

Below are suggestions of what to look for to find 
evidence of criteria in the indicators. This list is 
not intended to be exhaustive or restrictive. 

User-Friendliness: In general, resources 
and materials are logical and easy to use 
and follow.

 ➔ Easy-to read table of contents, indices, 
and glossaries.

 ➔ Hints, tips, and sidebars

Additional References: Resources contain 
references and links to additional content, 
research, and materials for teachers who 
want to learn more about specific topics.

 ➔ Links to online resources and additional 
research

 ➔ Manipulatives

Planning: Teacher guides and resources 
clearly identify which standards are being 
addressed during specific tasks / activities 
and sufficiently help teachers map out and 
plan instruction — e.g., weekly lessons plans 
or unit maps. 

 ➔ Unit maps, weekly planners, etc.

 ➔ Clear references to standards in units, 
lesson, assessments and rubrics

Pacing within Lessons: The suggested 
amount of time for lessons is reasonable 
for most lessons, and there is sufficient 
guidance to teachers on how to adjust time 
within lessons if time is limited.

 ➔ Suggested time ranges

 ➔ Guidance on making adjustments to fit 
times

Pacing across Lessons: The suggested pac-
ing from lesson to lesson is reasonable and 
flexible for most contexts.
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Indicators
Curricular support materials, across the range of 
resources, do the following:

Guidance for Finding Evidence

Below are suggestions of what to look for to find 
evidence of criteria in the indicators. This list is 
not intended to be exhaustive or restrictive. 

Embedded Professional Learning: 
Professional learning resources and guid-
ance are available as part of the teacher 
resources and are useful, appropriate, and 
easy to navigate. 

 ➔ Professional development resources

 ➔ Information about professional develop-
ment opportunities

 ➔ Online resources, blogs, articles to sup-
port ongoing professional learning

Family Support: This resource allows for 
access at home with explanations of les-
sons and standards to support families.

 ➔ Guidance and resources for families

 ➔ Parent log-in information

Ongoing Support: Help is easily avail-
able for users who have questions about 
resources. 

 ➔ Online help desk

 ➔ Online resources, blogs, articles to sup-
port ongoing professional learning

Physical Accommodations: Resources pro-
vide accommodations that support access to 
resources and diminish the impact of physi-
cal disabilities. 

NIMAC Availability: Resources state 
that they are available from the National 
Instructional Materials Access Center 
(NIMAC) for use in braille or electronic 
formats. 

Web Accessibility: Resources indicate 
that they conform to the Web Content 
Accessibility Guidelines. 

 ➔ Guidance or links to additional infor-
mation and resources on how to make 
accommodations for students with 
disabilities

 ➔ Assistive technologies — ability to record 
responses, etc.

 ➔ Ability to magnify or telescope online 
materials

 ➔ Access to braille and/or tactile graphics

 ➔ Manipulatives

 ➔ Audio recordings of printed texts

 ➔ Access to closed-captioning, sign lan-
guage, and other visual supplements

 ➔ Ability to amplify audio 

References
• Maryland Accommodations Manual: Selecting, Administering and Evaluating the Use of 

Accommodations for Instruction and Assessment. Retrieved from  
http://marylandpublicschools.org/programs/Documents/English-Learners/2012_MD_
Accommodations_Manual.pdf

• National Center on Accessible Educational Materials: http://aem.cast.org/

• Voltz, D. L., Sims, M. J., & Nelson, B. (2010). Supporting the classroom with materials for 
instruction. Connecting Teachers, Students, and Standards. Alexandria, VA: ASCD. 

• National Instructional Materials Access Center: https://www.nimac.us/about-nimac/

• Web Content Accessibility Guidelines (WCAG): https://www.w3.org/WAI/standards-
guidelines/wcag/
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Implementation Support Rubric
Curricular support materials for teachers are easy to use and help teachers plan 
for teaching and learning, as well as accommodate to special needs. There is also 
sufficient guidance on how to adapt materials when needed to fit students’ needs and 
available time. In addition, curriculum resources should include accommodations and/
or additional resources to support regular and active participation in learning for all 
students, including those with sensory or physical disabilities.

Factors
Curricular support materials, across the 
range of resources, meet the following 
indicators that support implementation.

Comments

User-Friendliness: In general, 
resources and materials are logical 
and easy to use and follow.

Additional References: Resources 
contain references and links to 
additional content, research, and 
materials for teachers who want to 
learn more about specific topics.

Planning: Teacher guides and 
resources clearly identify which 
standards are being addressed 
during specific tasks/activities and 
sufficiently help teachers map out 
and plan instruction — e.g., weekly 
lessons plans or unit maps.

Pacing within Lessons: The 
suggested amount of time for lessons 
is reasonable for most lessons, 
and there is sufficient guidance to 
teachers on how to adjust time within 
lessons if time is limited.
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Pacing across Lessons: The 
suggested pacing from lesson to 
lesson is reasonable and flexible for 
most contexts.

Embedded Professional Learning: 
Professional learning resources and 
guidance are available as part of the 
teacher resources and are useful, 
appropriate, and easy to navigate.

Family Support: This resource allows 
for access at home with explanations 
of lessons and standards to support 
families. 

Ongoing Support: Help is easily 
available for users who have 
questions about resources —  
e.g., online help desk, etc. 

Physical Accommodations: 
Resources provide accommodations 
that support access to resources 
and diminish the impact of physical 
disabilities.

NIMAC Availability: Resources 
state that they are available from 
the National Instructional Materials 
Access Center (NIMAC) for use in 
braille or electronic formats.

Web Accessibility: Resources 
indicate that they conform to 
the Web Content Accessibility 
Guidelines.
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Implementation Support
Feedback and Comments

General Comments

Key Strengths

Key Weaknesses
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